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... This publication responds -to,a paper by Judith. - 7 e o
Stecher which sfrcengly urges that a'law related/humanitiescurriculum ' i

" be included at 4he elementary school level. Currently most elemertary"
@*wtéachers are concentrating their efforts on just two skills--reading

2 and computing. A ctecent study of elementary schools. in-the northerrn .. .

. .counties of:California, for exanple, "reveals that 70% of all class *
! time-gbw\§§adertedsto reading ard arithmetic. Very little, if any
+ime, {s alloted to soclial studies and the humanities.,K Research. - .

- shau, however, $hat attempts *o teach skills in iscolation are doomed . L
. ~to failure. Skills are ‘interrelated. To be taught successfully, they - e
" must te.rélated-to the process of problem solving, comflict: . = - .- ..

. reesolution, and valuing, Peading, writing, and computing are-not -
subjects which have content or concepts of -their own. In order to.- .
teach these ekills, teachers should use the ideas and concepts .from.-
+he socjial sciences, law, music, art, and philosophy. These subjects

-'are-now being neglected in the elementary school., The inclusion of .a’ S :

“law related/humanities,currictlum in the primary school is critical . S
“because it serves children -at their "prime time" of learning. Given .
 ¥hegleeirability of.infuging law related, humanities centered cortent
. int6° grades: k-6, there/are several means of perguasicn’or courses of
‘action open *tc concerned citizens: 1) inform the publics: 2) conduct . L
" moré staff develcpment and in-service *raining; and 3) nake suitable\ .o ~ T -
materials“available'to,tgmphers. (Au*thor /RN) AT e T T
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Infusing Law—Related and Humanities Content and Skills
Into ‘the Elementary Language Art Curriculum '

- by Margaret Stimmann Branson S ;.f. g _»“7

. B BN ,
ST ey, A response paper prepared for a Symposiun -
S "of the American Bar Association: LAW AND . ,
. "}, ¢ THE HUMANITIESy ~IMPLICATIONS FOR ELEMEN- = '~
- / o ' TARY ‘EDUCATION - A

e
e “

-
- and others whose work appears on these pages that law-related
’ [ J

*studies'and the: humanities be infused in all of the subjects tra-"

l’

; .ditionally taught K-8 ‘are to be applaudedh( In fact the efforts - {l

-l_currently being sparked by the American Bar Association to revital-'
'ize the elementary s&hool Curriculum could hardly have come at a
”more-propitious time. Americans currently are involved in what

P may prove ‘to be the most smgnificant debate about the nature and

:ff‘purposes of education at all levels in which ang people ever has '

o

‘been’ engaged They are asking themselves and each other some very

“;ssimple but profound questions. Among them are ;hese-

R “
oo

‘;;-What'knowledge;iskills.'and attitudes'areﬁeSSential for
0 students who will come tOfmaturity in the last quarter of

the 20th century and whose productive years W1l extend

',into the 21st century? -_aj‘f , '_ | '“2"

~'5..'How can we introduce students to our common historical and
. i‘_cultpral background without causing them to esteem less

fflitheir own individual and group heritages? ‘f".‘/l: j fz{

Certainly suggestions such as those made by Dr. Judith Stecher 3




e How can we as a people continue to celebrate our diversity

o without losing s1ght of the sbared gwals and common values’

b
inherent 1n our democratic society? o jfﬁ

R How,can curricula be deVised which enable students to learn ’

'b'how to 1dent1fy 1ssues, clarify terms,\differentiate facts K

B :from values, invoke the processes of. reasoﬂang, agpreCLate

't_e consequences of alternative p051tions, and make w1se

-

]'decisions?
.. How can the experience of schooling help students learn to- o
lize their lives more humanely 1n an 1ncreas1ngly crowded, o

"_.complex and,interdependent world?

B },f' WHEN, WHERE, WHY THE cuansnm DEBATE BAGAN ‘-f-th‘s
| Just when- and where the curren debate about the nature and
. ourpqses of general education was touched off is uncertain._ Most.d

,?j_" people, however, tend to credit Harvard Univers1ty Wiuh being |
- first to embark on a full scale reassessment of 1ts ‘cbre curricular

: ‘1
L requirements.- Whether or not Harvardbwas first is unimportant.n

‘ What is 1mportant 1s the fact that the nation s ;ldest.and perhaps
) its most’ prestigious collegiate 1nst1tution publicly acknowledged -’;”
the n‘ed to re—examine 1tself.j By d01ng so, lt encouraged others
éo follow suit. For that reason, a brief history of Harvard' |
continuing efforts at curricular reform may be 1nstruct1ve.“

' In Harvard's case, Dean of the Faculty, Henry Rosovsky, acted

‘as the gadfly.A Dismayed by what apoeared to him to be the chaotic f:ﬂ"

condition of undergraduate education, Rosovsky sﬁhred his disquiet S
&7 . S ; | . -
A_'.’_'.. A . . , . . . " L A ! ( _ '] '




'~_lwith-others on, the'faculty. iAt a'facultywmeetlng:in,late,197ﬁ,'
* Roskovsky: lamented- 5 ':"5 T ;.-‘ 1 O o
.~~p.-_ ',';. "At the moment to, be an educated man or woman doesn t
R '~ - mean anything. It may mean that you've 'designed your
“own curriculum; it may mean that you know all about
- Jurban this or xural that, BUT THERE fs NO COMMON DE-
NOMINATOR. ...
The world has become a Tower of Babel in wh1ch we

_'have lost the poss1b111ty of common dlscourse and
~ shared values.“l \

|‘ ‘.’ . 3

Roskovsky called for a reformatlon of undergraduate educa-

'tion. The faculty responded by namlng some of its members to a .

'l "

"Task Force Z;/Core Currlculum" ' Professcr James Wright was asked _

iR to chalr tha Task'Force. It did not take h1m long to come to the
g ) '
concluslon that Roskovsky dld 1ndeed have good cause for alarm.lﬁ

erght avdwed publrcly that “An educatlonal nutritlonlst would say

“that we* no longer are requlrlng a balanced d1et. x_ _ . :
. / :
Although Harvard's efforts have attracted worldw1de attentlon,

flt certainly is not the only\instltutlon which has become concerned
R ‘ - N
;w1th the. “educatlonal d1et“ be1ng offered students. Many state

'leg;slatures:have. So,. too, have 1ncrea51ng numbers of state and -
i local-boards ofieducatlon, parent—teacher and cltlzen groups,.and,-'
{;professloﬁal assoclatlons.: . B | ,

Unfortunately, dlscu851ons about what is or ought‘to be . the
hinature and purposes of general educatlon, partlcularly at the ele—

';jmentary and secondary levels, are not always as enllghtened or as . :

: enlightening as th y should be, glven the serlousness of the p

' present situatlo ‘ Nelther 1s partlclpation in that d1scu331on/

« R Y - o - _ n-




- . \' . , . o .. | . | .“ N .0-~' . ."3\x L .
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. onsequences which are likely to result._ Therefore, efforts'sucn'.*ﬂ“
‘ M _4'.‘.. ‘ - ) .
- _g . as those. 1n1t1ated by the Amerlcan Bar Assoc1at10n are terrlbly

important.- It 1s to be commended for pkov1d1ng the fora and some

of the leadershlp essentlal for healthy, lnformed dlscu551oanebate

¥

among a varlety of audiences concerned W1th the. ?ature and purposes S

. ) St ) . ' o . . -
. to- . <
. L. N .

i of general educatlon. R

-'f R - h _ ; D -3.' L .”g» h . ,‘_l :ri .
WHY THE TIME IS, RIPE FOR REASSESSING/REDIRECTING

{
All of ‘thé reasons why the t1me is r1pe for reasse551ng, re- -

e .

(¥ 4

00u51ng, and redlrectlng general educatlon canno be examlned ; | ;b, }
gg._h re ‘in’ detall. Some of the most compelllng reas;ns, howeVer, are '

summarlzed below in staccato fashlona

i, '_v
L Y B . -

Ljﬁ--_ g:‘JThere'is'wideépread'dissafiSfactiif/TmOng people generally h R
with the learnlng achleVements of students 1n the core areas

[ L\_of the currrculum.

. > ‘ o | { |
'/i;ﬁﬁ - ‘\That d;ssatlsfactlon ‘has prompted many people to propose-
B ”;very simpllitlc solutlons. On every hand, one hears crles
'/ | if. \5':about "gettlng back to the basics."' Why‘pollt1c1ans have
| .U;l\.{'vmade "back to ba51cs" a rallylng cry 1s perhaps understandﬁ

K

:able, Why educators - who' ought to know better - often '

| join in the chorus is less comprehensible. _3 S

’

i ‘ - _
)
W ,dDeiplte the veneratlon currently tendered the)"h\slcs "
-:l. "f‘k- chere is very llttle understandlng of what they really ares -
4- _-Popular oplnlon holds them to be Just reading, wrlting,‘and Co

5 corputing. And in deference to that oplniOn, 1ncreaﬁ§ng

A : . : - . T : - . .
! . - . . . . ’ ~
. - ! . L. N AN
P
. .
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eamounts'of time-are'being'devoted to?them{ :One recent Studyy
;' .

shOWed that in northern California counties, for example,
f70% of all. 1n-class tlme now is. being devoted to Just readlng

'ﬂ:and computing.2
T Research shows that attempts to- teach skills alone or any
skill in 1solat10n are doomed to failure. SklllS are 1nter-

'*_related To be taught successfully, they must be related to ;f'

" thefprocesses of problem-solvlng,_confllct resolution, and
'/ yaluing. ' | o |

+

]._Readlng, wrlting and.computlng are not "subjects" or "diSCi-'
.)e:'* :”l pllﬂ%S" Wthh have content or; cqncepts of the1r own.,ilnfr
| "gorder to teach those SklllS, Eeachers must "borrow" or depend-'b
-'”E;~ 'upon the 1deas and concepts generated by other areas of the

R curriculum One must read about something, one must have
.t RS ' 4
£ B .somethlng about which to write, one must compute for a purpose.”

L Erom whence does substance - content or concepts - come? It
LN . . S " 3 p L4
'__\la_‘jcomes, of course, from those studies wh1ch we label history,

the soc1al scrences, literature, law, music, art, philosophy
" I 'mathematics, and the sc1ences. Sadly, thOSe are prec1sely
' the subjects which now are being neglected in the elementary

. ', schools. g'y' '"; '*“f -
"VS-f_'“' o SRR :- . _ S S S
v T SR A VL
o ) Both experiehce and research remind-us-that skills are'taught

.

, most succé!sfully when they are natural outgrowths of attempts.‘

'“'_to anSWer the really coﬁsequential questions which concern

s .~

'each of us as human beings. Each of usnder for oure "

. . . \.
g L . '_. EY
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it 'jselVes-questions such as-these: .

V-
,.;How should human belngs behave toward one another?

v'Under what condltlons should I as a member df a famlly,

’

,,g, . ::'- a cltlzen of ‘a school, c1ty, natlon, or the global comij

- D . -munlty be loyal to and proud of my. group and When should
/_ L P o ) ) o 9 )
' oL I be critlcal? S : S . S s

dvue 2 . L . R 4
' »

l.fs: -'QﬁWhat is the good ll#@« +and how can I live such a life?
a . . S

. . : & ) ‘
Those questlons and others s1m11ar to them are pre01sely the :
. 4

klnds of questlons w1th whlch the 1aw and the humanltles are con—_'

: cerned~ It standi:to reason, therefore, that law-related studies

‘;, rand the humanltles ought to be at the very heart of the elementary
,zSQhool currlculum,

e
|' :

WHY INCLUSION OF LAW-RELAﬁED/HUMANITlES CURRICULUM ISt CRIEICALLY
B IMPORTANT AT THE ELEMENTARX SCHOOL LEVEL . - P |
N What chlldren learn and how they learn durlng the1r early
'l:years is- probably more cr1t1ca1 than what or how they learn éGEZ
sequently. Indeed one mlght say that the most unlque feature of.
the elementary school 1s that }t serves. ch11dren at wha; is prob—'

p

'75f ably the1r "prlme tlme.? Thene 1s an abundance of research wh1ch}

;' corroborates the statements,Just made Here - agaln in staccato
,?_4%: ,fashion r.are_Just.a ﬁew,of_the more 1mportant conclus;ons reaghed-_
- by researchers:.‘ ; ;'- o | f__.

XN, "In early childhood children begln to learn what styles of.

[. '~ interpersonal idteractions are rewarded by adults and-by -

.~ peers, Thus,. sibllngs are urged to share with each~other,
. and mothers and nursery school teachers set up norms for




. behavior by saying, “'Wait your turn,' and;, 'That's not fair,' = .-
- Experienges of this kind may lay a’ foundation not only for

the development of personal morality (Plaget, '1965; Kohlbergqg, =
+,1964) but for normatlve expectatlons of a polltlcal system.??.,-

e “There is- ev1dence that beglnnlng about the age of seven, ‘the -
. ... childa enters into a period of rapid perspective and role- o
\ -~ %  taking. Middle childhood (before the onset of puberty) might - L
L ev n’ be called a critical period in attitudinal development . ..' " .

. since after this there - lS a decllne in the malleablllty of .., L
ttitudes.“f_ S | S . o

@

I

. "on the whole, chlldren, particularl ‘those \between approxi-=
-mately- 8 and 12 years of age, seem elatlvelyégpen.to new.
p

approaches to and information about forelgn ple; byvthe
age of 14 they»are less open."5 g \ﬁ - 'l' '
'« "Each 1nd1v1dual bullds up a repertolre of ys of obta1n1ng N

-satisfaction--of his needs in the sodlal context, Those that .
- are perceived fo have been successful are retained, and those: -’
- that have not produced success are not. By the time an:indji-

vidual approaches his early adult years, these modes of re- -
J 6 . X

._\. - ? lating to the world are largely f1xed

EEN Research f1nd1ngs such as those Just c1ted are 1ndeed sober-n'- lf;
@ .

'fing. They remlnd us that the elementary school years ‘are too 1m-»
e : e

'portant to be Squandered on mean pursu1ts or the m1nut1ae of

'-learnlng. They are 1ndeed the very years dur1ng whlch the most

-

}t critical questlons of g n exlstence must be. addressed and durlng' :
B . " . .

. (?§h1°h Aorms foriﬁ:ﬁgvlor are exam1ned.~..ffaj <
Y L C ..

NEXT STEPS e

\' ~-_' Given the des1rabr{1ty of 1nfus1ng law-related humanlt'

centered content 1n the,elementary school curficulum, what means ..
;of persuasion ortxwmses of. actlon are. open to concerned c1tizens? ‘f'

.:3There are, of course, -a number of possmbll;tles. Instead of rely- e

ing on just one %ﬁ>two.there ought to be smmultaneous movement on

;'1a number of fronts.- Each of ‘those p0831b1e fronts needs more, f.f -
. ' e ) ‘ N . * .A .
careful ‘and. complete exploration than can be afforded here. But .:(\f
. : . \ S,




'"for purposes of stimulatlng thought, the followrng suggest;ons |

.} w1ll .be made.: R 'w”fu*: 1"'f._ Q'; Q,'--' __{“'
fhe first and most crltlcal effort that needs to be made ‘is

(\

- " that of taklng the case for law-related/humanltles—centered Cur-'f‘
vrlcula dlrectly to the many publlcs concermed Wlw educatlon. '

g'Several years ago, a llttle book appeared w1th the 1ntr1gu1ngf-

etitle" How to. Talk Back to Your Telev1510n Set That'tit1e7
leght well suggegt the adv13abillty of beglnnlng at once to'~i
‘.Q "talk back" to the propouhders of SlmpllSth slogans and~l'
:programs.' L L |

“set the record stra;ght, mak1ng it clear that there is no B

[

-one sure, kaSy, qulck way to educate all of the chlldren of

- all of the people. ' _ , |
'”_;fdlssemlnate broadly flndlngs from research relevant to the _M
ateachlng of skllls and sources of content, belng careful to
‘see that the language used is Jargon-free and comprehen51ble.."
. insist on a balanced currlculum : o »
:;7rem1nd people of the many statements of goafs for educatlon
1n a demOCratlc soc1ety that have been made over the years.~.'i
Those‘statements almostpw1thout_exceptron.constltutegrlnglng
'endorsements of:humane purposes; T ., - | _-.\:‘ 3\;)
A second effort mlght be made to 1ncrease opportunltles for |
staff development and 1n-serVLce tralnlng, While it is true- that 1'{;_
.ira ‘nurnber of law-nblated progects have been offering 1n—serv1JL |
tralning for several years, the bulk of the teachers in this natlon
‘_have not as yet been reached Furthermore, 1t is probably safe'to

'

say that thus far, only the most competent‘and open teachers have - _-ff;

I




-4

“', related concepts. N o '”ﬁﬁ-

'.;jand avallablllty of hlgh quallty, 1mmed1ately useable materlals.

"&.humanity-wide orlentatlons.-

'~fteach,llsten1ng, speaklng, readlng, wrltlng and to explore law-

:.tive objectivesu;- "" R et

::been reached Such teachers generally are the ones who seek out
.opportunltles for 1ncrea31ng thelr competénce. Those who most "
"need ass1stance generally do not. o o '\['- .
o L1ttle has been. done as yet in. the area of staff development ,Zﬁﬁm :

A CNZ

an the humanlties for elementary teachers. More needs to be!done,

“‘to help teachers learn to use musrc, poetry, drama, and art to p;

. . ¢

Al P .

A thlrd effort whlch 1s essentlal is. to 1ncrease the v%rlety "

.

- Teachers 1n the elemenﬁary schools are. long on exhortatlons to'

St . L E

lﬂllncorporate law-relatedbstudles and the humanltles in thelr dayr Lo

--to-day work w1th students, but they are short on spec1f1c unlt/ »_{T-L

&3

lesson plans, 1maglnative texfbooks, fllmstrlps, frlms, audlotapes,

\

- nd trade books. Already overburdened elementary teachers cannot

[

N . e

' and shopld not be expected to produce the1r own materrals

To fhcrease the avallablllty of sultable materlals, educators -

ought to apprlse publlsher* partlcularly those who supply the

major basal readlng serles, of thelr needs. They should encourage

'publishers to’ expand the law-related, humanltles-centered content

f basalgreaders. Further, educators should 1ndlcate the need for

fquestiOns 1n the texts at the upper ends of the cognltlve taxonomles

"and\for squest;ons for pupll act1v1t1es which will further,affec- iﬁj\'

B : . o B . . ’ ’ N : t

S o N . i . . . - '-: - KN
v : RS

' Finally, they should ins1st\upon,mater1als whlch haVe global

B v . . . B . Lo
T c . » L. ot . .
Teon - ; : - ) q . b . -




. 1.
"_'2:
3.

a’ré'. ' |
i ':;455f
;J‘ o 6- ‘_.'
L
A
Tﬁ&

‘e

__ S ; | 10
e I o ’ - o
V I , e Y :
L a ’
T __f - : .
. ¢y . NOTES . v
‘ e ) - T
| '; : v 4
"Harvard Renews Drlve For Major Overhaul in leeral Arts," o .
New York Times, 10, November 1975 se¢. B4 L. . - Coies
e . B L ) ',1. R .o *.--

An unpubllshed study conducted by the Sacramento (Callfornla)

- Area Council for the Social Studles, 1977 78 Reported_by Dr.
Damon Nalty, San Jose State Unlvers1ty. | : S

‘
‘ Prard

Schwartz,.Sandra Kenyon,r"Preschoolers and POlLthS" in New
D;rectlon for Polltical 4001allzatlon, edlted by D%Yld C.
SchWartz, New York. Free Press, 1975 pp. 230~ 231

Buergenthal Thomas and Judlth V. Torney, Internatlonal Human j |
nghts and’ Internatlonal Educatlon,-publlshed by the U S. B

' Natlonal Comm1SS1on for UNESCO, Department of State, Washlngton,’
_- D C.' 1976' p._ 106. : R l o . '

- o . g - . o ) o e
. : ¢ - i . - . e . . oo _
l4

Lambert, W. E. and 0. Kllneberg, Chlldren S Vlews of Fore1gn-'f7

Peo le, New York Appleton, Century, Croﬁts,_1967. S

Renshon, Stanley Allen, Psychologlcal Needs and POllthaLh

BehaV1or‘ A Theory of" Personallty and Politlcal Efflcayy,
New York- The Free Press, Colller Macmlllan Publrshers, 1974

,(.
v h
- '
.‘_._ . .
-‘A. * U
. . _i .“.V'.,, » v
‘ : ' K '
VL A . ) .
: ce L v
. AW
P - N .
L
. "_ . ' .
_.,_\". ‘o
S .
S .
.“ '. o
k.
BN |
.hA- .
e N




